Abstract-Medical writing activities which may have a context and seem to be engaging may be perceived as demotivating by the students of medicine. This opinion was confirmed by the learners' responses to the open-ended question given to them prior to this study. In their responses students evaluated the writing section of English course negatively. The negative views about the writing course posed a problem to the class teacher. The computer technology and the Internet can easily be integrated into language classroom if activities are designed carefully, and carried out systematically. These attempts brought about a new understanding to teaching and learning: blended learning (BL).
I. INTRODUCTION
Blended learning approaches combine various online instructional modes with zones for face-to-face interaction. This article proposes that weblogs can be used as a 'middle space' between face-to-face contexts and forms of structured online instructional delivery. The weblog is a malleable and fluid medium through which individuals can develop an individualized voice that can reflect facets of their personal style and idiosyncratic intellectual approaches. This article describes the weblog genre and relates how it can enhance blended learning initiativesespecially in contexts in which students are novices in terms of online learning or where the online components of the instructional mix are highly structured or particularly demanding. Constructing weblogs can be of aid in motivating students to write and do research over an extended period of time (as well as share their efforts), giving them a platform from which to analyze the various Internet materials they obtain both independently and in the course of their classroom studies.
Nowadays, Medical English plays an important role in medical education and students are expected to communicate effectively in institutions where English is the medium of instruction.
Students of medicine face the task of mastering content area in subject of medicine which is taught in the target language (English). In such case, teaching and learning of English can help the students to deal successfully with their academic demands and to perform successfully in their disciplines and professional contexts. In the academic context the students are required to produce specific writing genres such as essay, summary, critical review, and research paper. However, focus on the distinguishing regularities of structure of different text types can help learners build a repertoire of the organization and the relevant language forms of different genres. It can also make learners aware of the sociolinguistic role that texts play in particular discourse communities. In postgraduate studies, English plays a vital role in helping to initiate students into the academic community in acquiring not only the language proficiency necessary but the specific genres pertaining to these communities.
It was found that the students attributed their problems in writing to their weak foundation, environment, and methods of teaching English in their countries. Weak foundation is related to the status of English, the students' motivation to learn English, and the teachers' lack of interest. Environmental reasons include the use of the mother tongue, few opportunities to practice English, and isolated culture. On the other hand, methods of teaching English included the medium of instruction, using mother tongue in English classes, writing done partly in the first language, and lack of writing practice in educational institutions.
Writing is perceived and taught by the language teachers as a means of communication. However, the language classrooms in general fail to provide opportunities for using writing to communicate meaning to genuine audience for a specific purpose mainly because students know that their texts will be read either by their teachers or peers even if the instruction includes a specific audience and purpose. Therefore, writing activities which may have a PAPER TEACHING ENGLISH MEDICAL WRITING IN A BLENDED SETTING context and seem to be engaging may be perceived as demotivating by the students. This opinion was confirmed by the learners' responses to the open-ended question given to them prior to this study. In their responses students evaluated the writing course negatively. These negative views about the writing course posed a problem to the class teacher.
Students are generally unmotivated, fail to see the relevance of the course and hate writing. Designing tasks in which students would be interacting with their genuine audience for a real purpose on the Internet would be a solution by making English as Foreign Language (EFL)classrooms more authentic, interactive, meaningful, real, and functional. This possibility suggests blending classroom with technology. The computer technology and the Internet can easily be integrated into language classroom if activities are designed carefully, and carried out systematically.
There have been early examples of integrating computer, computer technology, and the Internet to the classroom 8&11. These attempts brought about a new understanding to teaching and learning: blended learning (BL). In its most plain term, blended teaching is a systematic shuffle of elements and teaching approaches to be followed in one class. In other words, students are exposed to different learning environments 9. In BL and teaching, the principles of classroom teaching are followed, and the general classroom practices are kept as they are; however, new elements are integrated into the course. These elements function differently depending on the goals and objectives of the program. Blending new elements into the existing course can operate at different dimensions; however, one important consideration to make is to what extent the new elements are perceived useful by its primary users, students.
Although traditionally traditional education and distributed learning environments were largely separate as they have used different media and method combinations and have addressed the needs of different audiences", this has been changing with the progressive convergence of traditional face-to-face and distributed learning environments allowing development of blended learning systems 4. Blended learning offers the possibility of recapturing the traditional values of higher education while meeting the demands and needs of the twenty-first century" 5. According to Scagnoli 9 blended Classroom + Online learning can help students learn how to build up new knowledge, combine the use of new and traditional tools to explore, select, and evaluate sources and learn to present, share and collaborate with others in real and virtual spaces.
Garrison and Vaughan, 5 (also stated that higher education must start delivering on its promise of providing learning experiences that engage and address the needs of society in the twenty-first century. Considering the role of ICT in today's world, blending face to face instruction with the Internet would be one way to prepare students to the real world in which all types of web technologies have been used intensively for different purposes (9(. Change in the learner profile is another reason for BL. Most of the students coming to our classes are digital native as technology comes to their life at early ages and they are content with their computer literacy skills (3(. There are different views on the reasons of increased interest in BL. For example, according to Scagnoli [10] the need for BL was aroused by unsuccessful implementations of e-learning. According to her, it is almost impossible to exclude human from any teaching-learning process. Another reason is -the increasing awareness that blended learning approaches and designs significantly enhances the learning experience" (5(.It is claimed that -the use of ICT tools such as blogs, wiki pages, and brainstorming can be very motivating for the learners" [9] . In this application students publish their own writing and receive comments from outsiders, potentially leading to discussion and further use of the target language.
II. RESEARCH PARTICIPANTS AND METHOD
First of all, the teacher registered for the blogging system and developed the web platform to be used as a part of the writing section. The students were introduced to the Weblog and taught how to access, read and post required comments to the blog outside the classroom. After that, they registered to the page. After familiarizing students with the new practice, the first tasks were posted. For each genre covered in the lesson similar procedure was followed. First the most important features of the target genre were discovered by the students through analysis of model texts and then they practiced producing the target genre with controlled face to face activities. The BL writing class was assessed using a portfolio which contained printouts from a collection of the comments that students had made about their attitudes and reflections on this kind of class. At the end of the term they wrote also a final reflection in the cover letter to evaluate the blended writing lesson. All of these should have been written in English and contain the writing patterns they had been taught during the academic year.
III. DISCUSSION AND CONCLUSION
Based on the findings of this study it can be concluded that the changing needs of life bring up new issues. Although the paper and pen are the vital instruments for writing, in the digital era medium of communication is also transformed into digits and bytes. In order to catch up with these rapid changes and to prepare our students to real life, some variations like blog can be inserted into course syllabi or school curricula. Based on the idea of most of the students in this study, this BL has either directly or indirectly contributed positively in the following categories.
 Innovative interactive skills  Effective and productive writing classroom  Enhanced active learning  Meaningful situational interaction  Relaxed student's writing  Increased self-direct learning  Less stressful practice  More chance to revisit lectures
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The Blended writing classroom was implemented as a solution to a pedagogical problem the teacher had to cope with. As Zhao 11stated technology should be implemented to solve pedagogical issues. The issue the teacher had was lack of real audience for writing. However, with the implementation of Blog this problem was solved as the online tasks addressed a need in the virtual world and this need was met by student generated texts. Therefore, the task had a real life goal and authentic audience.
Students who participated in this action research described the blog application as involving, interactional, from real life, reflective, technologic, useful, productive, creative, and innovative. These findings are similar with the findings of Leone's study7as the innovation had a great impact on -the learners' language skills, especially in listening and speaking, management of ICT tools, satisfaction levels with the contents proposed, as well as on cross-curriculum objectives such as developing autonomy, building learner confidence, creating networks, promoting collaboration….".
Also learners' description of Blog matches with Jonassen's 6 description of an effective learning environment as according to him an effective learning environment should reflect these features. This suggests that innovation was successful in creating an effective learning environment. Moreover, Jonassen 6 adds that such environments lead to meaningful learning and broader world of experience. This also matches with the findings of the present study. After the intervention, even though students did not explicitly state that the writing class was more meaningful, they also did not view it meaningless as they did before the blended writing course. They also continuously stated that the activities were different and innovative which may lead to a broader world of experience. Furthermore, the web platform provided an interaction opportunity with no place and time boundaries 1. and learners appreciated this as participants pointed out interaction opportunities provided by the blog in the instant reflections.
Besides these opportunities, students were able to address world wide audience and research for the information they may need 2as they indicated in their reflections. This type of realistic environment may also nurture the motivation and the findings of this study suggests that students negative views turned into positive ones after the blended writing course was carried out.
Student participation in this practice was voluntary and student drop out was not observed although the frequency of logging in changed from student to student. In her study, Stracke 10 identified three reasons for student drop out. To begin with, -lack of support and connection/complementary between face to face and computer assisted components of the ‗blend'"7was the first reason. When the BL implemented in this study is analyzed, it can be easily seen that there was continuous support as the students studied in the computer lab for two-hours every week. Also, the face to face and Blog was integrated and there was reference to class work in the Blog tasks. The second reason she identified was not using hardcopy materials and pen and paper; however, in the practice presented in this study, these continued to be an essential component of student work. Another reason for drop out was learners' rejection of the computer as a way for language learning. However, in the current practice, the Blog was used as a platform for exchanging ideas and information, not for language learning.
IV. IMPLICATIONS
The findings imply that the approach would result in improvement of students' micro-skills for and motivation in writing, mainly through peer coaching, is highly adaptable either by the teachers (i.e., differentiated instruction through customization of the writing process) or the students themselves (i.e., autonomous learning -choice of how to make use of the group generated resources for their own writing) to suit the writing proficiency levels of individual student groups, and would turn the students' individual differences in the proficiency levels of various micro-skills from a perceived instructional challenge to an advantage in motivating effective peer coaching.
Although this is a small scaled study, students' reflection on the blended writing course has certain implications for teachers and course developers. First of all, teachers must be aware of the fact that when there is an issue in the class, the solution may not be within the class. This can be provided by developing alternative ways of bringing something from real life to the class and taking something from the class to the real world. Especially in the productive skills, the output may need to be addressed to a real audience, which probably leads students to have a real purpose and more interest in doing the task. The other issue that may be of concern is that keeping the class upto-date highly depends on the teacher. With the changes in the technology, needs in the real life might change, so are the tools. In order to keep up with these changes, the teachers need to revisit their roles in the class and improve their skills in technology to make use of platforms which has no place and time boundaries for further classroom activities. The third implication of this study is related with research and computer skills which are generally neglected in writing classes. Before writing, students might be required to do certain amount of research in advance. Moreover, for computer skills, they may also be required to write their written work on the computer rather than with pen and paper. Another issue is students' interest in reflecting on what they do. Therefore, the classroom environment should promote constant reflection opportunities to sort out the problems occurring in the classes or to let some issues which the teacher might have never thought about earlier emerge. The final point is that such web platforms must be encouraged in the other courses in order to form a blog portal of the school. As a conclusion, to let students benefit from the writing practice, both teachers and course book designers need to link the classroom and the real life by designing real life bounded activities, tasks or course books. The outcomes of the blended setting and the use of various active writing strategies were evident in the students' development and mastery of selected skills in medical writing. Additional positive support consisted of the triangulation of students' ongoing input and final evaluations, samples of improved written work, and cumulative course assessments. The use of the blended instructional setting was effective in the medical writing course and warrants further research to ascertain its optimal use.
